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"TRACHING MORAL AYD SFIRITUAL VALURS
14 PUBLIC SCHOQOL3®

I am desply gratsful for ha rare priviliage %o speaX %o you an
one ol the most vyexinzg and arisieal preblem® waioh facs teashars 3cday.
I conZeas that I have deap alsgivings atont my cdmpeiency. Theugh I
®may not da abkla %6 sclvs the sxtraerdinarily complex and vital topio
which we ars comsidering, I $rust thet what i say may provide fruiiful
discusesion for you in the Balance of Jour eeonveniicn,

My ambdivalant feelings ars much likxs those a7 thae li33lae girl
who rear away from 2ome and 1aft a ncte banind 3aying: “Dear Mowmias:

I hate you. Lovo, Karea.® But I have a8 greal hope that I zay Dde abla,
at leass, to shed scme ligh% on tha rProblam because I have indaeed ihat
first ingredient: a deep and abiding meapec: for you whe are l2a0bars,
I trust you bdelieve that this 13 said 20% a3 a polise amenmity, 2 eus
of couvistisn and ay omm religious dackground. Feor a long time I
wondaersd about my rols hsre tonigh2., I am not an 8Xpers in tas fiseld
0% education. I would gladly a3it at ths faet af many of you %o
explore the ways of discsvering *he X3y %0 the greateat poewar ou earsh
whieh i3 the developmens af %hs {all potansials of the human mind.
Tour collaague, Vaughn Phelpe, sxtond2d yeur inviiatian to me. Hia
graciousness was siaply a matiter 9f mutual friardship overriding

g90d judgment. And I t21d him se. Bus I $ook advantaga of him -

and you ~ b7 sccepting shig charished opportunity.



And I juatify =my action to myself by reflecting upon the inescapable
‘fact that my owm religious heritage of Judaism rests almcst totally
upon learring and study. As a rabbi I am not a clergyman, Lut a
teachsr. It would thersfor e an evasion o? my duty as a rabbi, irf
not a2a a concermed parent and citizen, were I to hesitate to give
serious thought with you on the demanding question which we fage., I
dare to hope that in those areas where my own thoughts and views may
differ from yours thers will be maintained the Xxind of common search
that will, of the differerces produce something of valus for us all,

Let me approach cur subdject by saying categorically that I
believe that the more firm the separation of church and state the
better. With varistions and new interpretations this prineiple has
served our country well. With the gaarantee of religious liberty in
Azerica there has ezerged in ocur sooiety the Amsrican Public School,
one of the greatest inatituticns of learning the world has ever known
in all its long history. It i3 also the groatest educational force
the world is ever likely to know. Any development of ihe concept of
the Publiec School here or elaewhers can only expand or edapt upon the
goal of education for svery child. It is this idea of universal free
public education which ought capture ocur allegiance and ocur unwavering
loyalty. Let me simply bring into the forefront of your consciousness
that which you already now and perhaps take too much for granted. The
only requirement for entrance into the Pudlic Schals of our country is
that you de a boy or 8irl living in America. You need rnot even de a
oitisen. Juast a child living in America.

And make no mistake adous i, This grand and gloriocus idea of
public education for all is under double assault, very serious assault,
In the scufthern statea the prodlem of integration has alresady wsakened
pudlic education and could very well destroy it. In frantic efforts to
avoid intsgration of pupils and faculty many schools, formerly public,
have used legal fiotions to classify themselves as private schoola to



s 1

evade and frustrate the principle of education for all.

The seccnd source of danger to ths public school comes from ths
increase of parochial achoo}a. This growth of private religiously
oriented schools is to be seen nct just among Catholica but among
Protestants and Jews as well. As a religioniat and as onz who would
wish all children, my own included, to have a mcre intensa grounding
in their own particular religious heritage I can well understand the
need for Elemsniary and Secondary Schoools in which moral and spiritual
values would de taught froa the point of view of a particular faith and
where that specific philosophy would be intarwoven with other discipline
and ersas of study in the ocurrioculum. It is interesting to nots how-
evar that juvenile delinquency and misbshavior i1s not significantly leas
among students in parochial schools compared to the record of students
in public schools.

Az a Jew I ean especially sympathise with those wko chooae for
their childrem the path of parochial education. I now that, generally
speaking, education in the pudlic sohocls is taught from a white
Protestant point of view. I{ is likely to remain that way for quite
some time.

5ti1l1l in all, coneidering even the mcst obvious advantages of
private religicua seoctarian education, I cast my choice for the public
school. At 1ts worst it ioc still the droadest educatig nal medium
ever devised . wyr=wm. At ita best it is the hope of a society of free
men engaged in common search and unreatricted inquiry into the deepest
wisdom that the human mind can comprehend,

Given then doth the limitations and the cpportunities of the
public school, what shall we do abcut bringing moral and spiritual
valuea into the curriculum cf elsmentary and secondary education?

The question itself has considerable background that is part
of its own zcnswer. Ko teacher, no parent, no citisen can fail to bde

impressed by the urzenocy of the moral and aviritual nrahl ame —thda-v
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cluster around the educatior of tre youth of our land. cadly, there
is abundant evidence that while we are the most powerful nation or the
face of the earth, living at the highest level of material proeperity
in the history of any nation anywhere, ®we have inherited at the eame
time a hoet of ethical problems. The most serious of these are

mani fested among our youth.

I do not need to catalogue them for this audience. They range
all the way from outright drutality in the came of race reiations irn
many areas of our country to the fearful gang wurs of the large
metropolitan centers. They include the violent and pathological
syndromes of personal destructiveness in the form of jope addiction,
defiance of authority and unleashed sexual license. These and meny
other variantis all point to a decay in the groundings cf moral and apirid
values and the bankruptey of family and church and social control.

Such mstters point to the need for finding ways of re-establishing
the values which we believe protect the integrity of the individual,
and offer to every child the opportunity to grow in mind and body and
epirit in accordance with his capacities. And so we look for ways to
teach these values.

There is another imperative which drives toward the zame goal.
It 1s the fundamental difference between East and West. It is the
basic conflict between the so-called Free World and the nations in the
Soviet orbit. I think we know that at roct the fundamental differerce
between these two worlds is not economic and not political and not
sociological. The free world itself displays wide variety of choice
of economic systems, political and soocial atructures. The basic
difference between East and Vest is a spiritusl maotter. This involves
a concept of Man, Lis dignity and the inviolability of his personality.
In our society we regard the individual muman soul as tre paramcunt

valus. The Nation, the state or the government is conceived and
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operates only in order to serve the individual. Another way of putting
1t'1a couched in religious terma: "M¥an is created in the image of God.”
And by that we mean that every human 11fe, and every child of God is
a sacrad value that we dare not traduce. Whether we livs up to this
principle is quite another matter. DBut at beat this is our atated con-
viction. It is now be ing taught and ought always be taught in our publi
schools.

The opposite ia true of the Soviet rhilcsophy. There we sace a
kind of absiract generic concept of man and which human destiny trans-
cends individual happiness, health, desire and even life. There the
higheat form of human creativity is the State for the perpetuity of which
and the power of whieh the individual Bay lagitimately be made to suffer,
labor, live and die. This is called ths phllosophy of materialism. In
common parlance - Godless Asheianm.

de Ameriocans do not want to be identified with that philosophy.

So we make a gresat show of the religiosity of ocur nation. Witness the
phrase "under Ged" in the pledge of allagiance to our flag. #ithout any
doubt this phrase, unknown when I was a boy, was inspired as a kind of
counter-propaganda to the Godless Atheism of the Community world. To

my dying day, religicnist tho' I am, passionate Jew that I am, servant
of God that I hope I am, I will resent those words because I believe they
are a phony inirusion on the part of government into a deeply personal
right of conscience. I do not believe that 8very man must declare his
belisef in God in order to be a good and loyal American. You must know

as I do many who profess to be religicus believers who ars anything but
good citizens. And I know of nothing in the pattern of the @@ricen fara
of government or of the Anorioaqéonoept o society that is more important
than the guarantee of freedom of belief or disbelief according to one's
own intellectual and spiritual choice.

Or witness the pious phrase: "In God We Trust" on our coinage

and our currency. If there is anything more subject to corrupt usage
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aﬁd defilcment than money, I do not know what it is. Let me observe
also that I have not yet sesn the mottox "In God %e Trust” on anything
higher then a one dollar bill! I suppose thet is as far as trust in
God goes!

It i3 my feeling that these two obwvious situations: the
deteriorating morel climate in American among our young people and
the urge to declars cur netion as a "religiouc” or "God-fearing"
nation in contra-distinction to Soviet Russis have provided the serse
of urgency dehind the drive for more formal recognition of the effects
of religicn upon our culture and our Americsn haritage.

The proponsnts of plans to introduce a heavier emphasis upon
religion in the public achools are motivated by the highest of
principles. For many "religion” seems to orffer a way to inculcate
into young minds the moral and spiritual principles to which we
asssnt. It 1s believed the study about religion can demonsirate how
the heritags of Judaism and Christianity have influenced wastern
thought in art, government, law, ethics, music and philosophy.

I believe, however, there is etill another motive for this
proposel and the saarch for ways to implemen® it. Here I must
necessarily beg your courtesy in an area of sharp disagreement with
many xnowledgable men. Still I believe that the effort to introduce
any kind of conscious religious instruotien into pudlic education,
even the emphasis of religion in arees such as hiatory, art, social
studies and the like, whare it would not naturally flow from the
regular development of the ocourse, indicates the failure of the
churches and synagoguea to do their job. The poverty of the prograns
of religious education in the church is camouflaged, however, by the
unwarranted attack upon the public schools as "Godless." Honest

of schools
eritics/ought to look to their ow clergy and their own religious
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schoole and dundey Schools for the key to inculcating moral and
spirituel commitment, rot to the public schools. The public schoole ar
doing the job they were meant to do.

In one sense the public schools ere and ought to be 3°d1°°?f3\w“
Theologically, the public sclrool has no proper definition of éﬁj;?:
offer! There 13 no theological concept of which I can think which woul:
not be counter to the accepled teachings of some church or scme religio
There is for that metter no proper definitior c* Han, 8in, Holy
Seriptures, revelation, sainthood, what Jews believe, what Catholics
believe, what Protestants believe, the Protestant Keformetion, the
Fherisees, Jesus, the Messiah or the good life which cculd poecsibly be
in place in a public school. Ifﬁ?ﬁisc torics zﬁﬁpbe discussed in a
public school and were a teacher willing to run the risk of offend ing
those who disagree, then such watered down "common core” definitiens
and concepts have emasculated the heart and soul of religion.

The kind of religion we are talking about is that deeply rooted
enotional attachment %o an idea of the Holy whick motivates an indi-
vidual's thoughts and actions in response to the will of his God.

And this sort of thing you can't present by teaching "about" it. This
brand of religion is learned by living within the context and atmos~
phere of an "ecclesia”™ = g church or a community of people or a family
whose roots draw nourishment ocut of a particular historic tradition

end heritage.

¥ell, you will say, how about all the obvious and important
effects which religion has had upon history, art, literature, and
music? 0Of course, these should be and must be taught in public
schools. Hut I add an emphatic and irescapable caveat. Such matters

oan legitimately and effectively be taught IP they are really germain
o the subject. It is dishcnest to drag religion in by the coat-tails

in deference to a preconceived notion of what religion ought to mean
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or what we wish it had meant in a apecific area of concarn.

Lat me give you an exumple of what I mean. In the public
8chools of Indianapolis, Indiana Just suok a program of teaching
Boral and apiritusl values was attempted as concerns ocur di scuassicn
here. In faot,some years ago with the bdlesaing of the Board of
Education, Catholics, Protestants and Jews labored to crsate coursnes
teaching "about religian® for the pudblic schools. The so-callsd
Indianapolis Plan — a 6~weoks oouras -~ was introduced in 1954,
ladies and Gentlemen, shat course lasted exactly eix weeks. I% was
withdrawn because of Protaasts from Catholics, Protestants and Jasws
and because of educations) inadequaciea. Mot long ago I had ceccasion
to viuh‘ to sce an outline of that esurse. A copy of it cculd mt;'l‘;;w
found in the Archives of the Board of Education. It was disastrous.
Por in attempting to please everyene it plessed no one. Instead, 1t
was decided to insegraste the course material into the Social Btudics
ourriculum of the 7th and 8th grades.

In this manner religion is mentiensd only when it ia truly
intrinsic to shs topie being discussed. St11] even thia has its dang
and pitfalls.

Por instance: in the Tantative Guide for teachers in the Junior
High School (Revised Editiom) Curriculum Bulletin Ho, 3 there is a
Unit for the Seventh Grade om the General Theme "Background anmd Rarly
History of the United States.” %he particular Unit to which I moke

reference bears the heading 9if%s of Anojent Civilisations -- The
SEadiee of Civilisation — Ansient lsnds of the Mediterrancan Ares.
Listed under the Ancient Civilizations aleng with Fgyptians, Babyloni-
ans, Fhoenicians, Assyrians and Chinese are the Hebrews with a sub-
heading of both Judaism and Chriatianity.

How I understand the intemt of the lesson. But the pupils won't.
As a Jow or a Charistiam I would object to the inclusicn of Judaism and
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’Chriatimity in the 1list of ancient civiliszations. We are both very

Zuch alive.
Or another example of this kind of thing: Under suggested

activities thers is this. Fupils may "Discuss the Hebrew ideca of
one God." Note this does not say the Jewish idsa of one God, but
the Hebrew 1des of one God. A fine topic: for a msater's degree,
but not for asventh grade pupils!

Ths same difficulty is to be met in discussionas of the rise
and spread of the Church, the Crusades, the reasons for them, their
extent and effsoct. From those point of view?

Equally as serious as the variant points of view and the
divisiveness such discussions must engonder in a glass ia the dlatant
tendsntiousness of many comments ond Questions. We have not the
right to require a rreconceived answar or point of view from our
students when history does not really warrant that anawer.

Por instance: Pupils ars enoouraged %o discuss the place of
the Christian Church in keeping learning alive. How 1t is true that
the Christian Church in the main and at times lg‘e;; learming alive. But
I oan also offsr multiple examples of episodes in history where the
Christian Church suppressed learning and free inquiry and scientific
knowledgs on dogmatic and doctrinal grounds,

In the same curriculum I am discuseing under hsadings of
"Evaluetion” there are ooucnfl like these:

"That religion provides a spiritual and moral basis for
the growth of countries.” My question: Ia that always true or has,
on occasion, the opposite bdeen true?

Or this:

"That the men responsible for the fraaework of our Govern=-
ment were men of religious faith.” My question: How about the men
who were not cf strong religious faith?
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And this:
"Discuss hew tha pioneers' religicus faith helped them
bear dangers and hardshipe." My question: Did it always? Whom did it
help? Whom d4id 4% not help, and why?

It seems to me that this kind of tendentiousnesa does more harm
than good becauss it muat give rise to discuseions of sestarian religiow
dootrine anong a lot of students who ars not willing to swallow the pep
of preconceived notiens of otiocky religiosity. This kind of teaching
uses religion to deg a question for propagandistic purposes. It can
hardly have the desired effect on the ethigal behavior of students.

In my view,religion, even at its best, is not an end in itself.
And we should say so and teach it so. Ve are not cencerned wiih the
salvation of sculs. Tat's the task of those churches who subsoride to
this theological docirine. For our part we ocught distinguish sherply
between information and inspiration. GOome of the most learned students
of religion are sharply opposed to religion. I have sesn, for instance,
a History of Israelite Religion which was written by a life-long anti=-
semite,

As regarda religion, thsrefore, we must understand our place in
teaching. Our duty is to inform through as honest and objective a reocit
of the facts ef 1ife as we are capadle af premsenting. Yhere religion
or some facet of it, its ideas, i%s architecture, its music, its ars
forms or its philesophical view of men's problems and goals ayre reslly
£r8ain to the lesaon, then by all means let us teach those facts. But
to make religion say what we want it to say as a xind of pious bow in th
direction d™faith" is to falsify history and to engage in self defsating
debate between the varying peints of view.

Besides, I maintain that there is no such thing as a "common
core” faith. It is preecisely the unique factors in each faith which
Rakes Judaism or Chriatianity or any religion or even agnosticism and
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., athaiasn what they are. To dilute the uniquensss of each faith is to
—
abuse it and to engage 1n(iéiEEEEEEEES}:urrender oflintagrity. It is
the rare toacher, who being faced with a discuasion of religious con-
tent or an evaluation of the role of religion in a social situation,
vho can resist the temptation to spaak from hizs own point of view,
And, further, meaning no disreapect, I fing even fewer teachers who ha
the background and training tn Biblicsl literature, the Higtory of
Religion, the Paychology and shilosophy of RBeligion, in dogmatic or
systematioc theology to teach even the rudimenia of these subjscta
objectively even if they wanted to.

To repeat: religion is not an end in itself, It ig the =means
to an end. It 13 the cactional und spiritual background out of which
@ man finda a motivation for ethical behavior. It 15 that behavier
with which the school cught de cancerned. Ang Jou don't teach behavioz
the way you teach the laws of physics or the chromatic scale.

A teacher can open a world of knowledge to students in the newly
learned faots of ssience. Similarly, 8 student may learn that on the
Liderty Bell there is an insoriptien that says "Procalinm liberty
throughcut the land and 3o all the inhabitanta thoreof”, The student
Hay also learn that thin verse is taken from the Book of Leviticus
in the Hebrew Bibhle. But I doubt very much whether mowing those facts
will necessarily motivate the student to omotional agoeptance of the
Principle of human equality and to a dedioation ©f his life's activities
in accordance with it. Anyone in tke field of human relaticns will
tell you that there is a world of difference batween what an individusl
understanda intellectually and what he can accept emotionally. The
history of race relationms in America am4, indeed, throughout the world,
at this acment is ample case in point.

It would, thersfore, be my counsel and suggestion that the
administration of public education bde wary against over-reacting to
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the pleas for full scale toaching of religious principles or what is
evasively osllsd moral and spiritual values in our classroona.

Som-0f you may xnow that Teoently the matter has been an iessus
of diascusscion in the community from which I come, in the Omahg Pudlic
Sehcols. It would be pointless here to repeat even ths gist of the
discussionse, except to point out that thoss who advocate tsaching what
they allege are mersly the “facts" of the Biblical L,teraturs and the
teachings of various religions and religious donominaticns will be hard
put to 1t to determine jJust what those facts ars. BEven the sinple usage
of Bidle stories runs afoul of preblams. Eschewing all interpretation
of meaning, i1s it a fact or not that the Israelites came out of Egypt in
the manner desorided? Is it a fact or not that the Ten Cormandmenta
wers revaalesd by Moses at 8ingi? Did Isaiah resally see a visien of God
as he declares ia the Regnificent Temple vizion? Thers are theose who
would declare both Yes and no in answer to thesa questions.

8t11l, thia 13 not to 8ay that moral ard spiritual valuss or the
influence of religion in various departments of learning ares to be avoid.
ed. I repeat: they should not be, and they are not. I Byzelf have bee:
invitad to classes in social prodlems and discussed the pPlace of minority
groups in the American 800iety and their centributiems to general culture
I have lectured to elasses in linguisties on the influence of thse Hebrew
language via the varieus translations of the Bible on English and Americs
literature. In cases such as these e are dealing with clearly demon-
strable facta which ean legitimately de integrated into & lesson and ars
honeatly germain to the subject. Buoh presontations 4o not involve a
goRsoious effort to teach "about religion” nor is thers implieit in the
digoussion an effort to alter the meaning of hiastory to acccmmodate
guilt feelings from the imagined godlessness in ocur classroons.

¥e have ro right to raise to a level of false significance pasaing
allusions to God, religion or religious convictions in the treatment
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of any subject. Secular political doouments whether they be our own
Conastitution or the great enunciations of Other countries should stan
OR their own merita. It {s the substance of such documents which
oounts not the use of wordas. ¥%e dare not to confuse the significant
with the trivial in the hope that the mere usags cf words like "God"
and "Divine will" and the like will sutomatically inspire 20ral gnd
spiritual values.

If I knew how to teach moral and apiritual values in any
setting with unfailing acouracy, I would b2 a far Rors important
figure than I am. I gon't think anyons really knows tke anawer to
that question.

But I have acme observations about 1t, Parkaps my views oome
from my own particular Jowish oducation and commitment which has no
Place for the Sacrameatal and views ritual, prayers and ceremcnics of
all kinds BArely as means to the greatsr ord of the good lif‘c.

Beligion far me 1s experisntial. It {g existential, 1if you
will, Uhat we lonrp of our world, ita wonders, beauties and xystories
and challemges oan, in the context of a religious education in ths
church or the Synagogue, oreate an atmosphsre in which Zen can he
imbued witk moral and ethical mandates that determine the direction of
their life's decisions.

I have road, as have you, many defences of the "godlessness”
of our schools. They make comfortable reading end, in the main, are
true. It i3 said that while God may not Specifically be mentioned, or
the concepts of theology may not be directly studied, our pupils learm
fairplay, honesty, decency and loyalty in our public schools. Certaimly
they do. But only when the teacher is & fine person. When the teacher
knows how to expand upon situations which arise in the 1life of the
pupil and the school. Yhen a good and kind person teaches any leseon:
Roral and spiritual values are being inculcated in the child,
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And lest you think this answer too simple, lot ze say that the
mo6t intensely religiously observant perscn who is without kindness,
without a sense of life's wonders, without a lcve for the soul and
mind of the child will do more harm by oppressive dogmatism and
religicus anthorif;:tg:;”;12 the ethically oriented agnostics and
atheists put togsther.

Let me tell you a story that will help me %o justify my position
and to explain my dilemma. I¢ is told that once thers was a contipeda
who had painful arthritis in all his 100 legs. In desperation he
went to the wise 0ld owl and asked for relisf. O8gid the owl: "The
matter is simple. All you have to do is remove 80 of your legs and
you will have only 20% of the pain you now havs." "Pine", said the
centipeda. "But How do I 4o that?" "Look", said the owl,"I don't
oxplainZ:;thnd. I mersly set policy.”

I'a in that poaiticn. I oan't explain method to you who are
experts in that fisld. But I'am sure of the policy I set before you.

I knew from the history of Judaism through the ages that whken religion
becomes a ritualistic piety separated from the context of life, spirit
perishes. I know that religion is an attitude toward homs and office
and dusiness and naturs and play and every human experience from birth
to death. 4nd sbovs all I know that the pursult of knowledge and truth
in all forms leads inevitadly to God no matter what the terminology.

There was a time when competent philosophsrs separated scisnce
and religion, regarding thesm as incompatible. Cnly the most narrowly
fundamentalistic still hold to that approach. The dictates of religicnm,
which is to say, ite ethics and worals, are in no wise restricted by
the enormous expansicn of scisntific knowledge. Religion is rot bassd
upon the unknown. It stands upon the known. And every time a new truth
ocmes to de understcod, every time there is new understanding and nsw -«

REXKINILED

appreciation of beauty and mew wonder at the majesty of this total
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universe of oura, we CCme closer to Cod. If yeu think thias stotement
- unwarranted, reflect very carsfully upon what appears to me to be
indisputably true: that all knowledze is tentative and every new
discovery of truth enlarges our percepiion of how auch more we have
still to leamn.

I suggsast to you, fellow teachers, that you are the guardians ¢
mankind. Hot our military, not our diplommta not our elscted repro=
ssntatives in government, Wt you, our teachers, ars the guardians of
our civilization. Anocient ameng @y p2ople 13 the ztory in the Talmud
which tslls that two rabdis wsre traversing the land of Israasl inspsct
ing the mschools of the towmsg to appeint tagchers. They came to one oi
and they found no teacher in it. So they said to the townspecple:
"Bring us tho guardisns of ths 0ity." And they bdrought to the rabbis
the acnators of the town. And the radbis said: "Arse thess» the guardi
of the town?®™ And o they drought before thsa the captains of the
guard. And the radiis said: "Nor are these the guardians of the city
but its destroyers!™ "Who then ars the guardians of our city", they
cried. And they said: “The seachers of 11%tle children."” As it ia
said: "Unless the lord kesp the eity, the watchman wakss but in vein.'

I think that we who are teachers need a new faith in our calling
Ours 1s not tc respond to every ory from those whose own vineyard is
overgrown with weeds. Ours 1s the task to teach. To teach everything
we know with full hearts and open minds. To lead every childg in
America to an understanding of all that i®s deocent and good and Just,
To draw these lessoms out of the grsat uttarances of cur people, the
American horitage, the wonders of the ladboratory, the poetic flights
of imagination in literature, the exulaticn of music and above all
fron the lessons in the history of every people on this earth.

And curs is the Paith not to espouse a croed or dootrine or to
insist that there de one. Ours must be a Faith in human goocdness ard
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‘dn the unlimited potential aml power and glory that is the greatest
gift of God: the human mind.

Perhaps this is why there is writtsn large in my own tradition
an utterance I fervantly trust will encourags and uplift you in the
great task to which you have dedicated Your lives: "He who teaches
his neighbor's son is as if hs had created him."

Let us continue in this spirit with all the pitrength of mind
and heart within us to give life and hope and purposs tharough our
teaching to the young people in our eara.

80 shall we Join with an inspirsd predecesacr of curs whoss
words are preséfssi in Holy Soriptures telling each genmeratien that
we who are teashers are charged with guiding our studenta:

"To krow wisdcm and imstruction;

Io comprehend the werde of understanding;

To reeaive the diseipline of wisdem,

Justice and right and equity;

20 give prudencs to the simple,

To the young man knowledge and diazcretion.”
(Prov. 1:2 2.1.)



